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Abstract 

In education it is important to celebrate all aspects of diversity, including different ways 
students learn. Addressing these diversities in the classroom is paramount for the success of every 
student. This research on learning styles may help in explaining the possible reasons for differences 
in students' achievement. The aim of this study was to investigate the learning style preferences 
based on gender, school level and students’ GPA. A questionnaire was completed by 269 middle 
and high school students to determine if their learning style preferences are auditory, visual or 
tactile. The results showed that students’ most preferred learning style is auditory on all three 
factors: gender, school level and their GPA, while there are certain differences when it comes to the 
second and third preferred learning style. Identification of the preferred learning styles may help 
instructors to differentiate the teaching process and may have positive impacts on obtaining and 
improving learning outcomes. 
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1. Introduction 

According to Cornett (1983), learning styles are overall patterns which provide directions to 
learning and teaching. Referring to Brown and Hyden (1980), they comprise a set of factors, 
behaviours, and attitudes that are used to facilitate learning of an individual in a given situation. 
Grasha (1996) defines learning styles as personal qualities that influence the ability of a student 
to acquire information, to interact with peers and teachers, and to participate in learning 
experiences. Furthermore, and with reference to Kemp, Morrison and Ross (1998), learning 
styles are traits that relate to the way individuals approach learning tasks and process 
information. Considering the above-mentioned definitions, it may be assumed that learning 
styles reflect a person’s characteristic approach towards acquiring and using information in 
learning and solving problems. 

Learning styles are influential elements that need to be taken into account when preparing 
and conducting lessons. Even though there are many ways of classifying learning styles, research 
by Dunn, Beaudry and Klavas (2002) implies that perceptual inclinations have an influence on 
three-fourths of all students at school. Therefore, this study focuses on the three most common 
learning styles, namely visual, auditory, and tactile. Students are unique individuals, which means 
that they all learn in their own personal ways that are influenced by their preferences (Deli¢, 
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BeCirovi¢, 2018). Some students learn visually, while others prefer auditory or tactile approaches. 
Even though students mostly use all of their sensory channels to take in information, they seem to 
favour one or the other approach when it comes to how they learn best. They respond to teaching 
methods differently and tend to achieve better using certain methods while other approaches are 
perceived to be less effective. Therefore, individuality has to take the centre stage in modern 
education of the 21*t century. Personal approaches influence the way students learn, how teachers 
give instructions, and impact on the degree of interaction at school. According to Eisenberg (1991), 
pedagogues realise that students exhibit distinctive preferences for certain learning approaches 
over others. In addition, it is recognised that students’ learning styles have an influence on their 
performance and learning achievement. Consequently, it is of utmost importance for teachers to 
know the differences in their students’ learning styles. Thus, they often seek to explore varied 
teaching strategies in order to cater for the great diversity in students’ needs (Polz, 2019). Being 
aware of the differences, pedagogues can adapt their teaching and create diverse learning activities 
that are tailored to their students’ learning styles (Hedge, 2000). Furthermore, Ho (1999) suggests 
identifying students’ learning style preferences at the beginning, so teachers can adequately 
proportion their tasks to facilitate the learning of all students. 

Individuals should be encouraged to use their preferred learning styles. Hence, in order to be 
able to carry out appropriate tasks and activities and thus, enhance students’ learning outcomes, 
it is essential that every teacher understands the differences and characteristics of learning styles as 
well as individual differences existing among the students, such as gender, age, grade level, grade 
point average and others, which have been shown to impact the learning process, the language 
learning process in particular (BeCcirovi¢é, 2017; Deli¢ et al., 2018), and the employment of different 
strategies likewise, learning strategies in general (Brdarevi¢-Celjo, Asoti¢, 2017) and reading 
strategies in particular (BeCirovic et al., 2017; BeCirovic et al., 2018), which, as research has 
indicated, also lead to more successful learning (Alexander, Jetton, 2000). 


2. Literature review 

Learning is a fundamental part of our life that is essentially based on personal experience, 
practice, abilities, and approaches (BeCirovic, Sinanovic, 2016). Although it has long been 
recognised that the learning progress is greatly influenced by the learning style students apply, and 
that successful teachers utilise methods which correspond to the particular learning style of their 
students (BeCcirovi¢, 2017; Deli¢, Becirovi¢, 2018; Felder, Silverman, 1988), there is an ongoing 
debate on the determination and classification of learning styles. 

One controversy alludes to the question whether an individual learning style is more or less 
stable or prone to change. According to Keefe (1979), a person’s learning style may be defined as a 
comparatively consistent emotional and intellectual response to the learning setting. Similarly, 
Duda and Riley (2000) describe the concept of learning style as predominantly constant 
intellectual characteristics that affect the individual learning approach. In contrast, research 
conducted by Reid (1987) suggests that learning styles are subject to change in accordance with 
students’ learning conditions and practice. In this context, Kolb and Kolb refer to the notion of an 
experiential learning cycle which they consider to be decisive for a student’s choice of particular 
learning modalities and propose “that learning style is not a fixed psychological trait but a dynamic 
state resulting from synergistic transactions between the person and the environment” (2013, p. 9). 

Another debate refers to the different aspects determining a learning style. The number and 
variety of approaches and inventories seem to imply countless possibilities of categorising learning 
styles. However, they all presume that learning styles are primarily influenced by aspects related to 
environment, personality, cognition, and senses. With reference to Myers (1962), personality is 
crucial for perceiving and processing information. Her inventory for identifying learning styles 
relates to C.G. Jung’s analytical psychology, and distinguishes 16 personality types based on 
polarising dimensions on four levels, which are extraversion and introversion on the energy level, 
sensing and intuition at information level, thinking and feeling on the level of decision, as well as 
judging and perceiving on the level of lifestyle. According to this model, personality is made up of 
one of the contrasting traits on each level, which results in the distinction of 16 personality types 
and their various implications for learning and working. The currentness of the type-theory was 
substantiated by Felder, Felder and Dietz (2002) who conducted a longitudinal study with 
116 students of engineering in which the outcomes were found to be conforming with the 
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anticipations of Myers-Briggs’ theory. Felder and Silverman (1988) developed a model to 
distinguish learning styles of students that categorises learners with reference to five dichotomies, 
namely “sensory vs intuitive”, “visual vs auditory”, “inductive vs deductive”, “active vs reflective”, 
and “sequential vs global”. Subsequently, they omitted the level “inductive vs deductive” and 
changed the visual-auditory dimension to visual-verbal (Felder, Spurlin, 2005). After centuries of 
research and adapting previously developed models, Kolb and Kolb (2013) elaborated a model of 
nine learning style types that are situated in four learning environments which they refer to as 
“active experimentation”, “concrete experience”, “reflective observation”, and “abstract 
conceptualization”. In regard to the ability of learners and based on the four learning 
environments, they describe nine learning styles as “initiating”, “experiencing”, “creating”, 
“reflecting”, “analysing”, “thinking”, “deciding”, “acting”, and “balancing” (Kolb, Kolb, 2013). 
The theory of multiple intelligences posed by Howard Gardner implies that learners perform best 
in certain domains. Originally, he distinguished seven intelligences, i.e., “linguistic”, “logical- 
mathematical”, “spatial”, “musical”, “bodily-kinaesthetic”, “interpersonal”, and “intrapersonal”, 
and later added an eighth one, namely the “naturalistic” intelligence (Davis et al., 2011). Gardner 
supposes that potentially, every person is bestowed with all intelligences but uses them only to 
certain degrees, depending on their particular assets and deficiencies (Davis et al., 2011). Dunn and 
Dunn (1979) identify 18 components that shape learning styles including circumstantial, affective, 
collective, physical, and mental aspects. Their research suggests that the impact of these aspects 
greatly depends on the preferred learning modality. With reference to Dunn and Dunn (1979), 
more than one third of the students count as visual learners, approximately one third are found to 
be tactile learners, and slightly less than a third qualify as auditory learners. Referring to 
investigations by Price, Dunn and Sanders (1980), and in consonance with Reid (1987) and Kolb 
and Kolb (2013) it may be expected that learning styles develop and change with age and 
experience. When children start school, they are most likely to be tactile oriented, as their visual 
and auditory aptitudes gradually unfold (Price et al., 1980). This development may not only be due 
to young age but might be connected with the beginning of learning new matter and increasingly 
becoming more skilled. Research administered by Venkatesan (2015) on perceptual learning styles 
of students at an Indian nursing college supports the notion of dynamics in learning styles. 
Her findings suggest that students’ preferred learning styles change with their experience. 

With reference to the goal of the current study, the focus is on the visual, the auditory, and 
the tactile learner. Visual students learn best through what they see. Therefore, visual aids such as 
pictures, charts, films, body language, and demonstrations are essential for their learning success 
(Clarke et al., 2006). Moreover, adding symbols, colours, and graphics to notes is beneficial for this 
type of learners. Studies on learning styles and the application of visual aids affirm that at least 
40 % of all students generally need support through visual material to successfully process and 
retain information (Adkins, Brown Syed, 2002; Clarke et al., 2006; Stoltz et al., 2001; Zywno, 
Waalen, 2002). With regard to brain functions, studies by Dunn et al. (2002) imply that visual 
learners are often left-hemisphere oriented and prefer conventional and rather formalistic learning 
environments. Auditory students favour acquiring information through listening. They interpret 
meaning through the tone of a sound as well as through the quickness and accentuation of speech 
(Gilakjani, 2012). It is reeommended that those learners make sure that they can hear well, recite 
information, and have conversations for better memorisation. With reference to Reid (1987), 
students favouring auditory approaches can be expected in study fields such as medicine, business, 
and sciences. While some research focusing on sensory learning styles distinguishes between tactile 
learners and kinaesthetic learners or focus only on one of them (Asrining Tyas, Safitri, 2017; 
Felder, Silvermann, 1988; Felder, Spurlin, 2005; Erginer, 2014), others view them as one group 
(Dunn, Dunn, 1979; Gilakjani, 2012) or, as stated by Dunn et al. (2002), use both terms 
synonymously. For the current study, the tactile learner is defined as someone who enjoys creating 
things with their hands and makes sense of information through touch. Following Dunn et al. 
(2002) it may be taken into consideration that high school students who are tactile learners are 
often right-hemisphere oriented and prefer relaxed and sometimes unconventional learning 
settings with moderate lighting. Furthermore, writing, highlighting, underlining, labelling, and 
role-playing help this type of learner to retain information. The hypotheses tested by this study are 
as the following: 


=f 


European Researcher. Series A, 2020, 11(1) 


H1: There will be a significant influence of gender on the combined dependent variables of 
learning styles preferences. Furthermore, gender significantly affects the preferences of auditory, 
visual and tactile learning styles; 

H2: There will be a significant effect of school level on the combined dependent variables of 
learning styles preferences. Likewise, school level significantly impacts the preferences of auditory, 
visual and tactile learning styles and 

H3: There will be a significant influence of GPA on the combined dependent variables of 
learning styles preferences. Additionally, GPA significantly influences the preferences of auditory, 
visual and tactile learning styles. 


3. Methodology 

3.1. Participants 

The research sample consists of 269 middle and high school students in Sarajevo, Bosnia and 
Herzegovina. The convenient sampling method was implemented. Students voluntarily completed 
the questionnaires at school premises. The sample includes 63 students from middle and 
206 students from high schools; there are 128 female and 141 male students. As for the GPA, 
the sample includes four groups as follows: group 1 (12 students); group 2 (36 students); group 3 
(119 students) and group 4 (102 students). There were no participants whose GPA fell within the 
group of GPA ranging between 1.6 and 2.4. The age of students ranges from 13 to 18 (M = 16.2, 
SD = 1.80). A detailed overview of the research sample is presented in Table 1. 


Table 1. Demographic data of the participants 


Number Percent % 
Gender 
Male 128 52.4 
Female 141 47.6 
School level 
Middle school 63 23.4 
Highschool 206 76.6 
GPA 
Group 1 (4) 12 4:5 
Group 2 (2.5-3.4) 36 13.4 
Group 3 (3.5-4.4) 119 44.2 
Group 4 (4.5-5) 102 37-9 


3.2. Instrument and procedure 

In order to collect data on learning styles, a questionnaire by University of California, 
Merced; Student Advising and Learning Center (2006) was used. The questionnaire consisted of 
24 statements for which a 5-point Likert scale was used. Students could choose one out of five 
statements (never, rarely, sometimes, often, and always). The instrument included three subscales, 
namely visual (I prefer to see information written on the board and supplemented visual aids and 
assigned readings), auditory (I can tell if sounds match when presented with pairs of sounds), and 
tactile (I enjoy working with my hands or making things). Cronbach’s alpha reliability analysis for 
24 items of the questionnaire showed acceptable reliability a = .84. As for the subscales, the results 
also showed acceptable reliability, namely visual a = .74, auditory a = .67 and tactile a = .63. 
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With the purpose of determining the overall achievement, the students were asked to provide 
information on their GPA at the end of the previous semester. In the education system in Bosnia 
and Herzegovina, “1” means that the student has failed while “5” is the best grade. 

The questionnaire was distributed to students in middle and secondary schools in Sarajevo 
Canton, Bosnia and Herzegovina. At the beginning, the participants were asked to read each 
statement carefully, to be honest, and to provide a response for all the statements in the 
questionnaire. The research took place at the premises of the schools. The participants needed 
approximately 15 minutes to fill out the questionnaire. 


3.3. Data analysis 

In order to analyze the data gathered from the participants, Statistical Package for the Social 
Sciences (SPSS), version 23.0 was used. Descriptive statistics in terms of means, standard 
deviations and frequencies were performed. The reliability analysis was performed by Cronbach’s 
alpha. A one-way MANOVA was employed to determine the effect of gender, school level and GPA 
on students' learning style preferences. Tukey HSD post hoc test was used to determine differences 
between GPA groups. 


4. Results 

A one-way multivariate analysis of variance (MANOVA) was conducted to determine gender 
preferences towards the learning styles, namely visual, auditory and tactile. The MANOVA results 
show that gender has a statistically significant influence on the combined dependent variables of 
learning style preferences Wilk's A = 0.963, F (3, 265) = 3,38, p < .019; with the small effect size 
1 = .037. Furthermore, the results show that gender significantly affects the preferences of all 
three learning styles individually, namely visual style F (1, 267) = 5.79; p < .017; n2= .021; auditory 
F(, 267) = 9.01; p < .003; n?= .033 and tactile F (1, 267) = 5.57; p < .019; n2= .021. The effect size 
was small with all three learning styles. 


Table 2. Adjusted and Unadjusted Means for Visual, Auditory and Tactile Learning Styles by Gender 


VISUAL AUDITORY TACTILE 
Adj. M~ Unad. Adj.M Unad. Adj.M_ Unad. 
M M M 
Male 
3.36 3.36 3.48 3.48 3.17 3.17 


Female 3.57 3-57 3-73 S78 3.57 3:37 


The most preferred learning style by all students is auditory M = 3.60, SD = .70 followed by 
visual M = 3.46, SD = .70 while tactile is the least preferred one M = 3.27, SD = .69. Likewise, 
females, in comparison to males, scored significantly higher in their preferences for all three 
learning styles. Visual learning style for females was M = 3.57; while males scored M = 3.36; 
auditory style preference for females was M = 3.73; while for males M = 3.48, and tactile learning 
style preference for females was M = 3.37 and for males M = 3.17 (Table 2). 

The MANOVA results also show that school level significantly affects the combined 
dependent variables of learning style preferences, Wilk's A = 0.750, F (3, 265 ) = 29.41, p <.001, 
with a large effect size n2 = .250. Furthermore, the results show that school level significantly 
affects the preferences for all three learning styles individually, namely visual style F (1, 267) = 
24.16; p <.001; with medium effect size n2 = .083; auditory F (1, 267) = 65.7; p <.001; n?2= .20; and 
tactile F (14, 267) = 75.4; p <.001; n2= .22. The effect size on visual and tactile learning style 
preference were large. 
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Table 3. Adjusted and Unadjusted Means for Visual, Auditory and Tactile Learning Styles 
by type of school 


VISUAL AUDITORY TACTILE 

Adj. Unad. = Adj. Unad. Adj. Unad. 

M M M M M M 
Middle 33.82 33.82 44.16 44.16 33.86 33.86 


school 


Secondary 33-35 33-35 33-42 33.42 33-09 33.09 
school 


Students studying in middle school showed significantly higher preferences for all three 
learning styles. Table 3 shows that the most preferred learning style in middle school is auditory 
M = 4.16; followed by tactile M = 3.86, while visual is the least preferred one M = 3.82. Whereas, in 
secondary school, the most preferred learning style is auditory M = 3.42; followed by visual 
M = 3.35, and the least preferred is tactile M = 3.09. Furthermore, at both levels the most preferred 
style is auditory. The difference, however, is in the other two learning styles. The second preferred 
learning style in middle school is tactile, while in secondary school it is visual. The least preferred 
style in middle school is visual, and in secondary school tactile (Table 3). 

A one-way multivariate analysis of variance (MANOVA) showed a statistically significant 
effect of students’ GPA on the combined dependent variables of their learning style preferences 
Wilk's A = 0.864, F (9, 640) = 4.40, p < 001; n?2 = .048. The effect size was medium. Furthermore, 
the results show that students' GPA significantly affects the preferences of all three learning styles 
individually: 1) visual style F (3, 265) = 5.30; p = .001; n2. = .057; the Tukey HSD post hoc test 
showed that significant difference was between two highest GPA groups; 2) auditory F (3, 265) 
= 7.93; p <.001; n2= .083; according to Tukey HSD post hoc test there were significant differences 
between second and fourth GPA groups and 3) tactile F (3, 265) = 8.78; p <.001; n? = .090, Tukey 
HSD post hoc test again showed significant differences between the second and fourth GPA group. 


Table 4. Adjusted and Unadjusted Means for Visual, Auditory and Tactile Learning Styles by GPA 


VISUAL AUDITORY TACTILE 


Adj.M Unad.M Adj.M  Unad.M = Adj.M Unad. M 


First group (1) 3.12 3.11 3.73 3.73 3.27 3.27 
Second group (2.5- 3.56 3-56 3-93 3-93 3-59 3-59 
3-4) 3-31 3-31 3.38 3.38 3-05 3-05 
Third group (3.5- 3.64 3.63 3.72 3.72 3.41 3.41 
4.4) 

Fourth group (4.5- 

5) 


Table 4 shows that the most preferred learning style with all students is auditory. 
Furthermore, for students whose GPA is 4.5-5, auditory style is followed by the visual, and the least 
preferred style for them is tactile. Likewise, for students whose GPA is 3.5-4.4, auditory is followed 
by the visual style, and their least preferred style is also tactile. Contrary to them, for students 
whose GPA is 2.5-3.4 auditory is followed by tactile, while their least preferred style is visual. 
The same applies for students whose GPA is 1, auditory style is followed by the tactile, and the least 
preferred learning style is visual. The results show that students who prefer auditory and visual 
learning have better GPA and show better performance in class. On the other side, students whose 
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preferred styles are auditory followed by the tactile have lower GPA, which implies they show lower 
performance in class. 


5. Discussion 

Due to the pivotal role learning styles play in education, this study investigated students’ 
preferences in perceptual learning styles regarding gender, school level, and GPA. Results have 
demonstrated that participants altogether showed a significant preference for auditory learning 
over visual and tactile approaches. 

Referring to gender, female students scored significantly higher in their preference towards 
all learning styles than their male peers which is why the first hypothesis by which it was assumed 
that there is a significant difference in learning style preference based on gender is supported. 
These findings are in consonance with research by Lai (2001) who found that male and female 
students differ significantly in their approach to learning. They are particularly noteworthy as 
many studies on learning styles (for example, Dunn, Dunn, 1979; Felder, Spurlin, 2005; Gilakjani, 
2012; Zywno, Waalen, 2002) do not take the influence of gender into account while others 
(Honigsfeld, 2000; Felder, Brent, 2005; Keri, 2002) do consider the factor of gender but focus on 
different categories of learning styles. In contrast to the study at hand, Reid’s (1987) investigation 
revealed a strong preference of students for tactile and kinaesthetic learning and a low inclination 
towards group learning. Regarding gender, male students were found to favour visual and tactile 
learning significantly more than their female peers (Reid, 1987). 

The second hypothesis supposed that there is a significant difference in learning style 
preference based on school level. Results have highlighted that school level significantly affects the 
preference for all three learning styles which is why the second hypothesis is supported. Generally, 
middle school students show significantly higher scores in their preference towards all learning 
styles. While auditory learning is most favoured by both school levels in focus, middle school 
students show a higher level of preference to tactile learning than high school students. On the 
other hand, middle school students’ least preferred learning style, the visual one, still scored higher 
than secondary school students’ most favoured learning style, the auditory approach. These 
findings are in line with the notion that the preference in learning style changes with age and 
experience (Kolb, Kolb, 2013). Similarly, Venkatesan’s (2015) study revealed a difference in 
students’ preferred learning style that changes with time. According to her research, approximately 
39 % of learners at the beginning of their academic studies were kinaesthetic, while 33 % were 
auditory, and only circa 24 % were visual learners, with the remaining favouring a combination of 
two or three learning styles. In their fourth year of study, however, only 28 % of the students were 
identified as kinaesthetic oriented, another 28 % were auditory learners, and nearly 29 % turned 
out to be visual learners (Venkatesan, 2015). Investigations by Reid (1987) show opposite results. 
Her research on over 1300 students of English as a second language implies that undergraduate 
learners are significantly more auditory oriented while graduates demonstrate a preference for 
visual and tactile learning. 

The third hypothesis suggested that there is a significant difference in learning style 
preference based on students’ GPA. The outcomes supported this and revealed again that 
participating students favour auditory learning the most. Furthermore, results indicate that 
students with higher GPA tend to favour auditory and visual approaches while they show little 
inclination towards tactile approaches. In contrast to that, students with lower GPA tend to prefer a 
combination of auditory and tactile learning while they show comparatively little preference 
towards visual approaches. In this context and in order to maximise learning outcomes, Dunn et al. 
(2002) emphasise the importance of matching instructions to students’ preferred learning styles. 
This postulation is supported by Aragon, Johnson and Shaik (2002) who investigated the effect of 
students’ learning approach on their achievement. According to their findings, students can be 
successful regardless of the learning environment as long as instructions complement students’ 
favoured learning styles. Referring to Friedel and Rudd (2006) it may be presumed that students’ 
GPA corresponds with their preference in learning style. Regarding the current study, it is assumed 
that the participants prefer auditory learning, as they perceive listening to be crucial for their 
learning success. 
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6. Conclusion 

In conclusion, the results of the study showed that the auditory learning style is the most 
preferred learning style for middle and high school students in Bosnia and Herzegovina. Referring 
to gender, female students scored significantly higher in their preference towards all learning styles 
than males. The results also showed that school level significantly affects the preference for all 
three learning styles. Generally, middle school students showed higher preference towards all 
learning styles. While auditory learning style is most favoured by both school levels, middle school 
students showed a higher level of preference to tactile learning than high school students. Whereas, 
middle school students’ least preferred learning style, the visual one, still scored higher than 
secondary school students’ most favoured learning style, the auditory approach. In addition, 
the results indicate that students with higher GPA tend to favour auditory and visual approaches over 
tactile, in contrast to that, students with lower GPA tend to prefer a combination of auditory and 
tactile learning, and they show comparatively little preference towards visual approaches. Thus, 
in order to create a conducive learning atmosphere, besides from providing an enhanced teaching 
procedure, it is also necessary for educators to pay attention to their students’ preferred learning 
styles, and plan the lessons accordingly. Additionally, once students become aware of their learning 
styles, they will be able to assess their preferences and be more responsible for their own learning. 


References 

Adkins, Brown Syed, 2002 — Adkins, D., Brown-Syed, C. (2002). Accommodating All 
Learners: Critical Inquiry and Learning Styles in the LIS Classroom. Paper presented at the 
68 IFLA Council and General Conference Glasgow, Scotland. 

Alexander, Jetton, 2000 — Alexander, P.A., Jetton, T.L. (2000). Learning from text: 
A multidimensional and developmental perspective. In M.L. Kamil, P.B. Mosenthal, P. D. Pearson, 
& R. Barr (Eds.). Handbook of reading research (pp. 285-310). Mahwah, NJ: Lawrence Erlbaum. 

Asrining Tyas, Safitri, 2017 — Asrining Tyas, P., Safitri, M. (2017). Kinesthetic Learning Style 
Preferences: A Survey of Indonesian EFL Learners by Gender. Journal of English Educators 
Society. 2(1): 53-64. 

BeCirovic, Sinanovic, 2016 — Becirovié, S., Sinanovic, J. (2016). The determinants of Lifelong 
Learning. European Researcher. Series A. 103(2): 107-118. DOI: 10.13187/er.2016.103.107 

BeCirovi¢ et al., 2017 — Becirovié, S., Brdarevié-Celjo, A., Sinanovic, J. (2017). The use of 
metacognitive reading strategies among students at International Burch University: A Case Study. 
European Journal of Contemporary Education. 6: 645-5655. DOI: 10.13187/ejced.2017.4.645 

Be¢irovié et al., 2018 — Bedirovié, S., Brdarevié-Celjo, A., Dubravac, V. (2018). The Effect of 
Nationality, Gender, and GPA on the Use of Reading Strategies Among EFL University Students. 
SAGE Open. 8(4): 1-12. 

BeCirovic, 2017 — Bedcirovi¢c, S. (2017). The relationship between gender, motivation and 
achievement in learning English as a foreign language. European Journal of Contemporary 
Education. 6: 210-219. DOI: 10.13187/ejced.2017.2.210 

BeCirovic, 2017 — Bedcirovic, S. (2017). The Relationship between Gender, Motivation and 
Achievement in Learning English as a Foreign Language. European Journal of Contemporary 
Education. 6(2): 210-220. DOI: 10.13187/ejeced.2017.2.210 

Brdarevi¢-Celjo, Asoti¢, 2017 — Brdarevié-Celjo, A., Asoti¢, M. (2017). The influence of social 
context, grade level and gender on the use of language learning strategies in primary schools. 
Imperial Journal of Interdisciplinary Research (IJIR). 3(12): 7-14. 

Brown, Hayden, 1980 — Brown, M., Hayden, R. (1980). Correlates of College Learning 
Styles: A preliminary Study. Eastern Educational Research Association. 

Clarke et al., 2006 — Clarke, I., Flaherty, T. B., Yankey, M. (2006). Teaching the Visual 
Learner: The Use of Visual Summaries in Marketing Education. Journal of Marketing education. 
28(3): 218-226. 

Cornett, 1983 — Cornett, C. (1983). What you should know about teaching and learning 
styles. Bloomington, Ind.: Phi Delta Kappa Intl. 

Davis et al., 2011 — Davis, K., Christodoulou, J., Seider, S., Gardner, H.E. (2011). The theory 
of multiple intelligences. In R.J. Sternberg & S.B. Kaufman (Eds.), Cambridge Handbook of 
Intelligence (pp. 485-503). Cambridge, UK; New York: Cambridge University Press. 


58 


European Researcher. Series A, 2020, 11(1) 


Deli¢, Be¢irovic, 2018 — Deli¢, H., Becirovié, S. (2018). The influence of Grade point Average and 
Socioeconomic Status on Learning Strategies. Journal of Education and Humanities. 1(2): 53-64. 

Delié et al., 2018 — Delié, H., Be¢irovié, S., Brdarevié-Celjo, A. (2018). Effects of grade level 
and gender on foreign language learning process in Bosnian high schools. International Journal Of 
Educational Policy Research And Review. 5(6). DOI: 10.15739/ijeprr.18.010 

Duda, Riley, 2000 — Duda, R., Riley, P. (2000). Learning styles. In M. Byram (Ed.), 
Routledge Encyclopedia of Language Teaching and Learning. London and New York: Routledge, 
346-351. 

Dunn, Dunn, 1979 — Dunn, R.S., Dunn, K.J. (1979). Learning Styles/Teaching Styles: Should 
They... Can They ... Be Matched? Educational Leadership. 36(4): 238-244. 

Dunn et al., 2002 — Dunn, R.S., Beaudry, J.S., Klavas, A. (2002). Survey of research on 
Learning Style. California Journal of Science Education. 2(2). Spring. California Science Teachers 
Association. 

Eisenberg, 1991 — Eisenberg, N., Fabes, R., Schaller, M., Miller, P., Al, E. (1991). Personality 
and socialization correlates of vicarious emotional responding. Journal of Personality and Social 
Psychology. 61(3): 459-470. DOT: 10.1037/0022-3514.61.3.459 

Erginer, 2014 — Erginer, E. (2014). A study of the Correlation between Primary School 
Students’ Reading Comprehension Performance and the Learning Styles Based on Memory 
Modeling. Education and Science. 39(173): 66-81. 

Felder, Brent, 2005 — Felder, R.M., Brent, R. (2005). Understanding Student Differences. 
Journal of Engineering Education. 94(1): 57-72. 

Felder, Silverman, 1998 — Felder, R.M., Silverman, L.K. (1988). Learning and teaching styles 
in engineering education. Journal of Engineering Education. 78(7): 674-681. 

Felder, Spurlin, 2005 — Felder, R.M., Spurlin, J. (2005). Applications, Reliability and 
Validity of the Index of Learning Styles. International Journal of Engineering Education. 21(1): 
103-112. 

Felder et al., 2002 — Felder, R.M., Felder, G.N., Dietz, E.J. (2002). The Effects of Personality 
Type on Engineering Student Performance and Attitudes. Journal of Engineering Education. 
91(1): 3-17. 

Gilakjani, 2012 — Gilakjani, A.P. (2012). Visual, Auditory, Kinaesthetic Learning Styles and 
Their Impacts on English Language Teaching. Journal of Studies in Education. 2(1): 104-113. 

Grasha, 1996 — Grasha, A.F. (1996). Teaching with style: A practical guide to enhancing 
learning by understanding teaching and learning styles. Pittsburgh: Alliance Publishers. 

Hedge, 2000 — Hedge, T. (2000). Teaching and Learning in the Language Classroom. Oxford 
New York: Oxford University Press. 

Ho, 1999 — Ho, B. (1999). Identifying students’ learning style preferences and task design. 
New Horizon Journal. 40: 71-78. 

Honigsfeld, 2000 — Honigsfeld, A. (2001). A comparative analysis of the learning styles of 
adolescents from diverse nations by age, gender, academic achievement level, and nationality. PhD 
Dissertation, St. John’s University, New York. 

Keefe, 1979 — Keefe, J.W. (Ed.) (1979). Learning Style: An Overview. Student Learning Styles: 
Diagnosing and Prescribing Programs. National Association of Secondary School Principals, 
Reston, Va. 

Kemp et al., 1998 — Kemp, J.E., Morrison, G.R., Ross, S.M. (1998). Designing Effective 
Instruction, (2nd Ed.). Upper Saddle River, NJ: Prentice Hall. 

Keri, 2002 — Keri, G. (2002). Male and female college students’ learning styles differ: An 
opportunity for instructional diversification. College Student Journal. 36(3): 433-441. 

Kolb, Kolb, 2013 — Kolb, A.Y., Kolb, D.A. (2013). The Kolb Learning Style Inventory — 
Version 4.0. A Comprehensive Guide to the Theory, Psychometrics, Research on Validity and 
Educational Applications. Experience Based Learning Systems, Inc. 

Lai, 2001 — Lai, Shui-Hsin (2001). Student perceptions regarding needs for communication- 
based English instruction in a selected University in Southern Taiwan. Doctoral Dissertation at the 
University of South Dakota. 

Myers, 1962 — Myers, I.B. (1962). The Myers-Briggs type indicator manual. Princeton, NJ: 
Educational Testing Service. 


a2 


European Researcher. Series A, 2020, 11(1) 


Price et al., 1980 — Price, G.E., Dunn, R.S., Sanders, W. (1980). Reading achievement and 
learning style characteristics. The Clearing House. 5: 223-226. 

Reid, 1987 — Reid, J.M. (1987). The Learning Style Preferences of ESL Students. TESOL 
Quarterly. 21(1): 87-110. 

Stoltz et al., 2001 — Stoltz, D., Blignaut, R.J., Venter, I.M. (2001). Research methodologies 
explored for a paradigm shift in university teaching. South African Journal of Higher Education. 
15: 162-169. 

Venkatesan, 2015 — Venkatesan, L. (2015). An analysis of learning styles in nursing. Indian 
Journal of Advanced Nursing. 1(4): 19-23. 

Zywno, Waalen, 2002 — Zywno, M.S., Waalen, J.K. (2002). The effect of individual learning 
styles on student outcomes in technology-enabled education. Global Journal of Engineering 
Education. 6: 35-44. 


60 


